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1. TITLE OF THE POLICY: 

The School Based Support Team policy of Casa do Sol School

2. EFFECTIVE DATE: 

1 July 2017

3. DATE OF NEXT REVIEW: 

30 June 2018

4. REVISION HISTORY

	Issue Number
	Description of Amendment
	Approved by 
	Date

	2


	Minor changes and updating
	
	


5. APPROVAL

	Recommended by:

(Principal) 
	
	Signature:
	

	Date:
	

	Approved by:

(SGB Chairperson) 
	
	Signature:
	

	Date:
	


6. PURPOSE OF THE POLICY
The primary purpose of the policy is to support teaching, learning and well-being by identifying the needs of learners, staff and the school.  The school’s support team will take appropriate action, based on needs identified, to alleviate challenges and barriers through the provision of support and co-ordination of such support.
7. OBJECTIVES
The overall objective of this policy is to ensure quality education of all children.

The objectives of this policy are:
2.1 To ensure the school has a functional School Based Support Team;
2.2 To provide guidelines on the support processes followed by the school in identification of barriers, needs and challenges;
2.3 To provide support and guidance to teachers with implementing and monitoring of support programmes;
2.4 To outline the process to be followed when learners require medical and other external support, including assessment; and
2.5 To manage and support teaching and learning processes aimed at providing quality learning to all learners.
8. DEFINITIONS AND ACRONYMS
8.1. DEFINITIONS
	No.
	Term
	Definition

	1. 
	Additional Support needs
	Every learner needs support, but some learners, for whatever reason, may require additional support for learning. Additional support needs can arise from any factor that causes a barrier to learning, whether that factor relates to social, emotional, cognitive, linguistic, disability, or family and care circumstances.

	2. 
	Assistive devices
	Any device that is designed, made or adapted to assist a learner in performing a particular educational task.

	3. 
	Activities of Daily Living (ADL)
	Means the daily activities that one needs to acquire to meet one’s basic, daily needs related to dressing, eating, personal hygiene, etc.

	4. 
	Barriers to learning
	Refer to difficulties that arise within the education system as a whole, the learning site and/or within the learner him/herself which prevent access to learning and development.

	5. 
	Case Manager
	A case manager can be identified at school, circuit or district level to coordinate the assessment process and decision-making on support packages needed by learners, and support provision for and monitoring of learners.

	6. 
	Individual Support Plan
	A plan designed for learners who need additional support or expanded opportunities, developed by teachers in consultation with the parents and the School based Support Team.

	7. 
	Programme of support
	Structured interventions delivered at schools and in classrooms within specific time frames. The following support programmes should be put in place to address barriers that prevent access to the curriculum

	8. 
	School-based Support Teams
	Teams established by schools in general and further education, as a school-level support mechanism, whose primary function is to put co-ordinated xi school, learner and teacher support in place. Leadership for the SBST is provided by the school principal to ensure that the school becomes an inclusive centre of learning, care and support.

	8.
	“the Act”
	Means the South African Schools Act, Act No.84 of 1996 as amended

	9.
	“the School”
	Refers to  Casa do Sol School


8.2. ACRONYMS
	No.
	Acronyms
	Explanation

	1. 
	AAC
	Augmentative and Alternative Communication

	2. 
	ADL
	Activities of Daily Living

	3. 
	CSTL
	Care and Support for Teaching and Learning

	4. 
	DBE
	Department of Basic Education

	5. 
	DBST
	District-based Support Team

	6. 
	DSD
	Department of Social Development



	7. 
	GDE
	Gauteng Department of Education

	8. 
	HOD
	Head of Department

	9. 
	LSEN
	Learners with Special Educational Needs

	10. 
	LTSM
	Learning and Teaching Support Material

	11. 
	NSNP
	National School Nutrition Programme

	12. 
	NGO
	Non-governmental organisation



	13. 
	SAPS
	South African Police Service



	14. 
	SASA
	South African Schools Act, 1996 (No. 84 of 1996), as amended

	15. 
	SBST
	Site/School-based Support Team



	16. 
	SGB
	School Governing Body



	17. 
	SIAS
	Screening, Identification, Assessment and Support

	18. 
	SID
	Severely Intellectually Disabled

	19. 
	SLTSMC
	School Learning and Teaching Support Material Committee

	20. 
	SMT
	School Management Team



	21. 
	SNA
	Support Needs Assessment



	22. 
	SSRC
	Special School Resource Centre



9. APPLICATION AND SCOPE OF THE POLICY
This policy applies to all learners, parents and educators of the school.  
10. LEGISLATIVE FRAMEWORK
1.1. The Constitution of the Republic of South Africa, 1996 (Act 108 of 1996).
1.2. The National Policy on Screening, Identification, Assessment and Support – 2014 (Government Gazette 38356).
1.3. South African Schools Act, 1996 (No. 84 of 1996), as amended.

1.4. National Education Policy Act, 1996 (Act 27 of 1996), as amended.
1.5. Gauteng Schools Education Act, 1995 (Act no. 6 of 1995), as amended.
1.6. The Children’s Act 38 of 2005.

11. SCHOOL BASED SUPPORT TEAM

It is the responsibility of the principal to establish the School-Based Support team and ensure that the team is functional and supported.
11.1. Composition

Permanent:

· Principal

· Deputy Principal
· Phase HOD’s
· The person who referred the learner for support to the SBST

· Speech Therapist

· Occupational Therapist

Co-opted:

· Other staff members when applicable to the learner under review
· Other specialists, parents and/or external parties familiar with a specific learner, as and when required
· Members of the DBST as needed

Note: Whilst an official SBST has been established at Casa do Sol, every staff member, School Governing Body Member and Parent Association Member, as well as other parents/guardians and a network of dedicated volunteers, are all essentially members of the SBST.  This is based on the fact that the ethos and culture that exists at the school revolves around ensuring that all learners receive the support they need in order to address the barriers and challenges that they experience.
12. ROLES AND RESPONSIBILITIES
12.1. Principal
a) The principal must ensure that a fully functional School Based Support Team is in operation. 

b) The principal must ensure that the SBST is involved in all matters relating to any support a learner may require to ensure quality education.

12.2. Educators
a) Identify any learner that may experience any difficulty in the learning process.

b) The teacher must identify any support that may be provided in the classroom.  Such support may consist of additional exercises, extra lessons during break or after school, a change in teaching methods and/or classroom management.

c) The teacher must record any support on SNA 1 (See Annexure A)

d) If any classroom support does not render positive results, the teacher must inform the SBST.  The learner’s SNA1 must be provided to the SBST.

12.3. School Based Support Team (SBST)
a) Study the report provided by the teacher on barriers identified and support provided /implemented up to that point, and the impact of the support;
b) Assess support needed and develop a programme for teachers and parents;
c) Provide training/support to be implemented in the classroom if necessary;
d) Evaluate/monitor after the proposed programme has been implemented for a period agreed upon by SBST, teacher and parents. The kind of support to be provided will determine the length of a formal report which should be compiled by SBST;

e) Identify further School-Based Support assets and mobilise;
f) Encourage collegial support/peer support;
g) The core purpose of these teams is to support the teaching and learning process.  Key functions that relate to teaching and learning include:

· Participate in the co-ordination of all learner, teacher, curriculum and school development support in the school. This includes linking the SBST to other school-based management structures and processes;

· Collectively identifying school needs and, in particular, barriers to learning at learner, teacher, curriculum and school levels;

· Collectively developing strategies to address these needs and barriers to learning. This should include a major focus on teacher development and parent consultation and support;

· Drawing in the resources needed, from within and outside the school, to address these challenges; and

· Monitoring and evaluating the work of the team within an ‘action-reflection’ framework.
h) The SBST must ensure that a plan of action is compiled to ensure optimum support to learners.  This action plan must utilize all school-based support structures available to the school.  See Annexure B.

i) Facilitating the process of educators sharing resources (at Casa do Sol educators have access to Shared LTSM Resources) and facilitating educators and staff discussing and sharing ideas related to support and intervention strategies for individual learners.
· Developing Resource networks and drawing on these, to address barriers and facilitate support. Casa do Sol has established a network of organizations, individuals and other resources, such as, medical, practitioners, who are consulted when necessary, regarding the varied and individual support needs of learners.
· This information is available in the SBST File as well as in the Resource Files in the Administration Office.
j) If the SBST has exhausted all support methods available to them, they need to seek the assistance of the District Based Support Team by completing SNA 2 (see Annexure C) and submit such to the district office.
12.4. Parents/Guardians
a) Parents/guardians need to take responsibility for the support of their children in the most inclusive setting possible.

b) Parents/guardians should be empowered to understand how the potential of their child can be optimally developed.

c) They need access to information on the kinds of support needed by their child.

d) They must know their rights in terms of accessing available support.

e) Parents/guardians must make every effort to ensure that their child has access to an appropriate early intervention programme which is available in their area.

f) Parents/guardians who suspect that their child has additional support needs, but has not accessed early intervention programmes prior to the child’s admission to the school, must provide such information to the school at admission.
g) They must ensure that the relevant sections of the Support Needs Assessment are completed in respect of the child’s needs.

h) Documentation to be included in the application of the child can consist of any appropriate reports such as social or medical records, the Health and Disability Assessment Form, reports from teachers or reports from early intervention support providers.

i) The school must complete the relevant forms in consultation with the parent/caregiver.

j) Parents/guardians must play a meaningful role in forming a partnership with the teacher to ensure that the support outlined in the Individual Support Plan is successfully implemented.

k) Parent/caregiver participation in the SIAS process is not a matter of choice, but is compulsory jointly with the school. 

13. PROCESS OF REFERRAL
1.1. Issues for referral to the SBST are mainly from 2 sources:

· Barriers to learning identified; and

· Learner needs for additional support.

1.2. The need for support are identified by:
i. Teachers – through normal teaching time and/or when completing learner profiles;

ii. School meetings – staff raising issues or concerns on barriers and/or learners;

iii. Therapists, assistants, parents/guardians and interested parties.

1.3. Support available is discussed in sections 15 and 16 below.

14. BARRIERS TO LEARNING AND DEVELOPMENT
The learners at Casa do Sol may be faced with challenges that are the result of experiences in the classroom, at school, at home, in the community and/or as a result of health conditions or disability.  Barriers to learning may include, but are not limited to, the following:-
· Disability- all learners at Casa do Sol have an intellectual disability, and may, have a secondary physical, or other, disability.
· Language and communication. The LOLT is English and for many learners this is an additional language. In addition, many learners are non-verbal.
· Lack of assistive and other devices, such as wheelchairs, hearing aids, AAC devices, etc.
· Environmental barriers- in the school, at home, in the community, etc.
· Socio-economic barriers, such as poverty, lack of access to medical and/or other services, food needs, etc.

· Lack of parental recognition and involvement
· Lack of access to medical and other support services, or lack of knowledge about these services.

· Health Conditions – many learners experience barriers due to various health conditions, such as, epilepsy, childhood cancer, HIV Aids, etc.

15. SUPPORT AVAILABLE TO LEARNERS
Since the school caters for learners with special educational needs, the following forms of support, to address the learners’ barriers to learning, are implemented and form part of the daily teaching and learning process. These include, but are not limited to:-
1.1. Curriculum differentiation 
The CAPS curriculum has been adapted to meet the intellectual needs, abilities, strengths and weaknesses of the individual learners. The adapted curriculum at Casa do Sol therefore caters for the majority of the learners’ support needs, as far as the curriculum is concerned. The adaptation of the curriculum is ongoing. Once made available, the Adapted SID Curriculum will be implemented, where applicable and appropriate.
1.2. Therapy
· Casa do Sol has been allocated a number of therapist posts.
· Learners are assessed in terms of their speech and occupational therapy needs and support is provided. The support provided is dependent on the number of therapists at any given time.
· One-on-one support and small group support is provided in the lower grades.
· Therapists assist and advise with the support needs of learners who are referred to the SBST. (Refer to the Therapy Protocol in the Therapists Master File).
· Therapists advise and provide guidance to educators in various ways, such as individual adaptations, assistive devices, adjustment of tables and chairs, etc.
1.3. Assistive Devices
i. The school is generally well-resourced in terms of assistive devices, which include Augmentative and Alternative Communication aids, such as Go Talk devices, slant boards, weighted vests and jackets, wheelchairs, etc. 
ii. The school submits an Assistive Device Management Plan to the GDE each year. The Assistive Devices, required by educators and therapists to meet the support needs of individual learners, are included in this plan. Once approved by the GDE, the Assistive Device Budget allocation is used to purchase these resources.
1.4. Sign Language
Sign Language is used throughout the school in order to augment the learners’ communication and to provide support to learners who are faced with communication barriers and/or are non-verbal. The use of SASL throughout the school is also designed to facilitate communication and promote social interaction between the learners themselves, as well as to facilitate communication between learners and staff, thereby addressing certain support needs of learners.
1.5. LTSM Resources
i. Annually, educators and therapists submit a list of their LTSM needs to the SMT.
ii. These needs are taken into consideration when the Annual Budget is drawn up for the following year. This ensures that specific LTSM resources, needed for addressing the barriers and support needs of learners, are purchased.
1.6. Shared LTSM Resources
i. Staff have access to a variety of resources, including teaching reference material.
ii. These shared resources make it possible for the school to purchase a wider range and variety of LTSM, which all staff have access to; resources which may be needed by educators from time to time to address a specific barrier(s) and the support need(s) of an individual learner(s).
1.7. Environmental Access
i. Over a period of time, certain environmental access needs have been identified and addressed, such as the installation of wider doorways and ramps which, for example, now provide access to the hall stage.
ii. Environmental barriers which may not yet have been addressed will be noted in the school Maintenance and Development Plan. An example of such is the need for hand railings in some areas, the levelling and paving of the car park, etc.
1.8. Socio-Economic Support

i. No learner at Casa do Sol is ever excluded from any activity, for example, tuck-shop, entering Eisteddfods, going on school outings or camps, etc., due to their challenging socio-economic circumstances.
ii. The school makes provision in the Annual Budget to sponsor such learners.
iii. A number of initiatives have been established at Casa do Sol in order to provide support to learners who experience socio-economic barriers. This includes, but is not limited to:-
a. Nutritional Support (Breakfast Programme & Food parcels)
· The school does not participate in the NSNP due to logistical factors, such as space and time.  However all learners who require breakfast are placed on the school breakfast scheme. The foodstuffs are donated by a community based support initiative.
· On any given day, the school provides learners, who do not have their own, with a snack and lunch.
· Educators and/or other staff identify learners who may require support in the form of food parcels.  Food parcels are sent home weekly or bi-weekly with these learners, depending on the quantity of foodstuffs which the school receives in donations, in any given week.
· At the end of a school term, the school aims to send home food parcels, containing non-perishable foodstuffs, with each learner who is in need.
· The foodstuffs are obtained through donations from stores and community members.  The SBST endeavours to nurture these relationships with the community.
b. School/ other clothing
· The school requests that parents/guardians donate school clothes which are no longer needed back to the school. Second-hand clothing is also donated by the community, and the school receives donation of clothing from clothing stores, from time to time. This clothing is distributed amongst the learners in need, prior to being sold at a Jumble sale.

· When necessary, and when finances are available, the school will endeavour to purchase school uniform items, as well as other clothing for learners who are in need.

c. Transport
Although very limited, due to finances, the school endeavours to subsidise the school transport of learners in need, on the school buses, when a space on a bus is available.
d. SASSA Forms
· The SBST assists parents with making applications to SASSA for The Care Dependency and Disability Grants by providing parents with the information they need.

· Where SASSA requires that a medical evaluation and diagnosis for the learner, the school assists parents/guardians by referring the learner to a medical doctor who assists pro bono, when necessary.

· The SBST writes a supporting letter which accompanies the SASSA application.

1.9. Medical Support
· Casa do Sol has established a relationship with a medical facility, which enables the SBST to schedule doctor appointments for learners who are indigent and in need of medical attention, at no charge. This includes having X-rays done.
· The learners are transported to and from the medical facility by the school and the learners are accompanied by the school nurse or another staff member.
· Medication for leaners who are indigent is purchased with funds raised by the school’s fundraising initiatives.
a. Visual Screening
· The SBST has established a partnership with an optometrist who provides visual screening and spectacles, pro bono, for the learners of the school who are indigent.
· Alternatively, learners are taken to the University of Johannesburg Optometry Department.
b. Dental Screening
 When the service is made available, all learners are screened by the WITS Dental Clinic.  The mobile dental unit provides treatment on site at the school, and the SBST facilitates referral letters to the Dental Clinic at Charlotte Maxeke Hospital when necessary.
16. OTHER SUPPORT NEEDS
The support needs of learners are wide-ranging and varied and the kind of support that may be needed, depending on the barrier and challenge being experienced by a learner, cannot be comprehensively addressed in the SBST Policy.  The process of referral, for any support needed by a learner, for whatever reason, is the same as outlined in section 13 above. The SBST may need to provide support to a learner, related, but not limited to, any of the following: 
· School discipline
· Bullying
· Child Abuse
· Teenage Pregnancy
· Substance Abuse.  
When in doubt as to how to address a specific barrier or challenge, the SBST will consult with the IDSO and/or other GDE structures, to seek guidance and advice.
17. MEDICAL AND ASSESSMENT REFERRAL
Where the SBST has identified that the learner requires medical intervention, or where a learner needs to be referred for an assessment, the following process is followed: 

1.4. The Therapists on the SBST are responsible for medical and assessment referrals. 
1.5. The Therapists observe and evaluate the learner and liaise with the learner’s educator. 
1.6. Where applicable, a letter of referral, addressed to the relevant person/body is written by the Therapist. This includes, but is not limited to the District-Based Support Team, a medical doctor, assessment or developmental clinic, etc. 
1.7.  A Connor’s and/or Vanderbilt Questionnaire tick list is completed by the therapist and educator.  The Connors/Vanderbilt Parent Questionnaire may also be sent home if necessary or when appropriate. 
1.8. The referral letter is co-signed by the Principal and the Therapist. 
1.9. The letter of referral is sent home with the learner prior to the scheduled appointment.  The therapist liaises with the parents, either telephonically or in writing regarding the referral letter. 
1.10. The Therapist(s) diarises the upcoming dates of the medical and/or other assessment and keeps the educator and SBST co-ordinator informed.  All dates, telephonic conversations, etc., are recorded on the SBST form. 
1.11. Educators keep their observation and assessment records updated at all times during the process. 
1.12. A copy of the referral letter with a correctly completed SBST form is filed in the SBST file.  The form must include the learner’s name and surname, date of birth and the class which he/she is in. 
1.13. The staff are kept updated and advised of the referral in process, in a staff meeting, by the SBST Co-ordinator (Principal).
18. APPEAL BY PARENTS/GUARDIANS
1.1. Parents have the right to appeal a decision taken by the SBST.
1.2. The appeal must be made to the DBST, and must be responded to within three weeks after the decision of the SBST is communicated to the parent.
1.3. The school must agree an acceptable procedure for an accessible and user-friendly appeal process with the parents. 
1.4. Parents should be made aware that the focus is on overcoming barriers to learning.
1.5. They could contribute to this process through formal and informal meetings.

ANNEXURE A – ASSESSMENT AND INTERVENTION BY TEACHER
	SNA 1: ASSESSMENT AND INTERVENTION BY TEACHER


· To be completed by the class teacher and/or subject teachers if the learner is taught by more than one teacher

· To be completed if the Learner Profile or Screening Report or teacher observation shows that a learner has additional support needs

· Captures information that will be needed when support is requested from the School-based Support Team (SBST) by the teacher concerned

1. AREAS OF CONCERN

Describe your concern about the learner.

___________________________________________________________________________________________________________________________________________________________________________________________________________________________
When did you become aware of this? _______________________________________

How did you become aware of this – own observation or was it reported?

___________________________________________________________________________________________________________________________________________________________________________________________________________________________
How is this observation currently affecting the learner’s learning and development? Describe.

___________________________________________________________________________________________________________________________________________________________________________________________________________________________
Has any disability been diagnosed by a healthcare professional?

(as captured in the Medical and Health Assessment Form 

If Yes, complete the following and attach reports. 
	Healthcare Professional
	Date of Assessment
	Summary of Results

	
	
	


Healthcare Professional Date of assessment Summary of results

2. STRENGTHS AND NEEDS OF THE LEARNER

Indicate the strengths and needs of the learner by completing the sections below.

2.1 Communication:

· The learner's ability to understand what other people are saying as well as to express him/herself in a way that other people understand – receptive and expressive language
	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2.2 Learning:

· The learner's ability to participate satisfactorily on grade level regarding subject content and assessment

	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2.3 Behaviour and social competence:

· The learner's ability to interact and work with other learners, as well as follow classroom routines

	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2.4 Health, wellness and personal care:

· The learner's physical appearance (looking healthy, clean, well-fed), emotional well-being and health status (consult School Health Screening Report/Road to Health Card)

	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2.5 Classroom and school:

· Factors within the classroom and school environment (policies, ethos, attitudes, skills, resources, safety, etc.) that impact on the learner's effective participation in the learning process and programmes offered at the school

	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2.6 Family, home and community situation:

· Factors that may be impacting on the learner’s ability to achieve satisfactorily at school (e.g. family structure, family stability, biological parents, siblings, other significant adults, orphan, child-headed household, number of schools attended, homeless, in foster care, refugee, immigrant, substance abuse, domestic violence, divorce, neglect, disabled/ill parents, poverty stricken home background)

	Strengths
	Needs/At risk factors
	Support needed

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


3.  TEACHER INTERVENTIONS/SUPPORT

3.1 Curriculum Intervention:

What curriculum interventions have you as teacher implemented to address your concerns?

3.1.1 Comment/explain how the curriculum content was differentiated, e.g. taking into account that every learner should have access to the grade level teaching and assessment best suited to his/her needs: were the learner’s needs met by a differentiated curriculum? Did the learner’s abilities determine what is expected of him/her without discrimination? Etc.

	Successes
	Challenges

	
	

	
	

	
	

	
	

	
	


3.1.2 Comment on how teaching methods were adapted/differentiated, e.g. how classroom management was changed to accommodate learners working at different levels of knowledge; how activities were modified to ensure that they are meaningful; how a range of graded materials was used, material was modified to allow for a learner’s disability for instance; how the presentation was modified (e.g. by using pictures/pictures with descriptions/explanations etc.)
	Successes
	Challenges

	
	

	
	

	
	

	
	

	
	


3.1.3 Comment on how the assessment was modified e.g. by organising the learner’s tasks, using different methods of assessment, without compromising the curriculum standards.

	Successes
	Challenges

	
	

	
	

	
	

	
	

	
	


3.2 
What interventions have you as a teacher implemented in the learning environment (classroom/school) to address your observations and concerns about the learner?  Comment, for example, on how the following was modified: classroom management (e.g. culture/class rules/attitudes/awareness of disabilities); playground management, e.g. buddy system, etc.

	Successes
	Challenges

	
	

	
	

	
	

	
	

	
	


3.3 
Comment on how the physical environment was modified/adapted E.g. the seating arrangement of the learner was changed to limit distractions, use of flexible grouping(s) to accommodate learner, the environment was made wheelchair friendly etc.
	Successes
	Challenges

	
	

	
	

	
	

	
	

	
	


3.4 
Any additional comments that you want to make about the barrier(s) to learning experienced by the learner, the support/interventions provided and continuing challenges that are experienced. 

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3.5 
What additional support/intervention do you as a teacher require from the School-based Support Team (skills, resources, knowledge about curriculum differentiation (both in teaching and assessing)?

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3.6 
Schedule/Log of consultation(s) with: Parent/Legal Guardian/Caregiver/Learner himself or herself.
	Date 
	Purpose
	Outcome

	
	
	

	
	
	

	
	
	

	
	
	


3.7 
Views expressed by Parent/Legal Guardian/Caregiver/Learner during the consultation(s):
_______________________

____________________

______________

Name of Teacher/Manager 

Signature



Date

_______________________

____________________

______________

Name of Parent/Caregiver 

Signature



Date

_______________________

____________________

______________

Name of Learner
 

Signature



Date
ANNEXURE B – SBST PLAN OF ACTION
Select the area(s) in which the support programme(s) will be provided: Communication; Learning; Behaviour and Social Competence; Health, Wellness and Personal Care; Classroom and School; Family, home and community; Teacher Development/Training
	Area(s) of intervention
	Target to be achieved
	Strategy of Intervention 
	Responsible Person
	Timeframe
	Review date

 (to assess achievement of the target)
	Comment on progress made in achieving target(s)

	E.g. Behaviour and social competence
	Stop bullying behaviour
	· Assign a mentor teacher to support learner 

· Raise awareness during assembly

· Review school conduct policy

· ( Call in the Parent/Legal Guardians
	Principal
	Within a week
	15 April 2017
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


ANNEXURE C – ASSESSMENT AND INTERVENTION BY SBST

	SNA 2: 
ASSESSMENT AND INTERVENTION BY SCHOOL BASED SUPPORT TEAM (SBST)


· To be completed by the SBST in consultation with the teacher.

· To be completed when requesting support from the DBST by the school.
1. REVIEW

SBST reviews the information provided by the teacher: Section 1, supporting documents, verbal reporting.

1.1 Does the SBST agree with the teacher’s identification of the learner’s barrier(s) to learning, strengths and needs/challenges? If not, provide comments:
	YES
	
	NO
	


Comments:
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
1.1. Does the SBST agree with the teacher’s support to deal with the barrier(s) to learning? If not, provide comments or suggest alternative support:

	YES
	
	NO
	


Comments:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
SUMMARY OF IDENTIFIED BARRIERS TO LEARNING AND SUPPORT PROVIDED BY THE SBST:
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
_______________________

____________________

______________

Name of SBST Co-ordinator
Signature



Date

_______________________

____________________

______________

Name of Principal
 

Signature



Date
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